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an i-o-i-p graphic narrative



INTRWe need more wiggle room. Our wiggle room is decreasing. Education and creativity are 
in crisis, or so it seems to appear. The reason to be educated was once a clear question to 
answer, not so anymore. Education is a darling subject for which everybody seems to have 
an opinion that typically wanes critical of current results. What needs to be done to get it 
back on track? Why are we discussing how to educate a person now? What people desire 
from education represents very divergent interests. Obviously, there is some serious 
parsing to be done.

In an era with prudent taxpayer, public dollars, on the line, the goals of education are 
constrained by performance-based pressures and expectations. Yet, the bellwether of 
education remains centered around creativity, and one purpose for creativity is to figure 
a way around the tired and deeply worn pathways of institutional thinking and oblique 
forms of incrementalism.

Another way to view the issue of education and creativity may be to acknowledge that even 
though their crisis may be similar  they  seek different goals. So, instead of shoehorning 
creativity into a one-size-fits-all scenario of educational relevance, maybe we can recognize 
that the focal point would be better situated in the domain of the imagination, which would 
help us avoid the antithetical tidiness and the latent inclusiveness of our current educational 
malaise. To reside in creative education is to offer a way for oxygenating the imagination and 
to provide as much unfettered space to extract brilliance from the ether. I, caution. 
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Education is often muttered as if there is a particular problem 
with the nature of teaching. Suggestive remedies for resolving 
educations decline are often of a political fashion. [Please, 
name the problem, then attempt to see it for what it is.] The 
challenge for prescriptive educational solutions is that they are 
asked to carry the flag for a lot of other cultural insufficiencies. 

We do this transference all the time. We know about processes and 
understand their use, importance and influence. We act accordingly 
and we behave well. Basically, we want education to save us, 
especially in light of the intellectual flourishing from overseas 
and beyond our self-imposed limitations. Our trust in education 
has been waning, even though it’s still the principal way of 
developing and fostering knowledge.

For the record, practicality no longer has a horse in this 
particular race between education and creativity. What’s at stake 
has largess. Debating, picking apart, or rummaging through the 
bones of education would be a thankless task merely bringing us 
back full-circle from where we started: education has always been 
right, but is it good?
 



1The recent emergence of a body/mind understanding is something to note. The new physical influences of technology 
and the habits now garnered, at all ages, through use alone has made an immediate and astounding impact on our 
senses. The changes, such as in shorter attention span, a desire for constant contact with information and a heightened 
visual capacity for brightness, signal but a few emerging neurological behaviors to consider.

Anecdote:  all sports are played on a recognizable field. The rules remain predictable from one game to the next. 
The players change. They get better and stronger based on the number of intangibles surrounding the game. Often 
the intangibles are related to equipment, training or medical technology, which gets expressed through the physical, 
intuitively, educated body. 

Unlike sports, creativity is never played out on the same field. The field and the rules constantly ebb and flow. The 
players change, as do the influences, on a regular basis. In this model, the body and mind regularly reconfigure 
material to express behavior change.

In both, the spatial ratio of body to results remain the same, and based on how well the body understands its 
relationship to these intangibles that allows creativity to be the principal negotiating factor for determining success.

Body/Mind Dilemma
	

a. spatial understanding of movement. 
b. the experiential effects on learning



Analytically, what necessary sacrifices should be made to keep the 
mechanism of education heading down its predestined path? Is there 
any aspect of education, as we know it, that is worth saving? What 
is the promise (social contract) between education and the economic 
rewards, between education and creativity? 

So here are some other questions1, what is the relationship between 
education [meaning production] and creativity? Do they share any 
common concerns? Is creativity teachable?  If teachable, what are 
the benefits and who is the beneficiary? And, a more to the point
question may be to ask, does there need to be a specified benefit 
or outcome?

Within creativity, I differentiate between problem solving and 
the imagination, because even though they are centered on creative 
experience, they behave dissimilarly. Imagination can come out of 
the blue without any notice. It takes its own sweet time to be 
revealed while thriving in curiosity. Problem solving, as a 
practical endeavor, dictates that a problem will preemptively 
require closure. Any proposition whose goal is foremost grounded
in the need for resolution signifies a prevailing attitude to 
ignore the problem and seek an answer. In a similar way, mainstream 
medicine seeks to treat symptoms while maintaining the bottom-line 
as intact as possible. 



2Waste is a good thing. Funny concept. Waste is needed as a way to establish a value (creative currency) by differentiating 
the intrinsic value of creativity from expediency.  

To clarify, by waste, I’m not referring to the by-product, residual matter, or leftovers of historical evidence,  whether 
material or production. Those are areas of concern for re-purposing and recycling. It is the production of waste. Waste 
made meaningful, which is not waste at all. The response to the excessiveness of production is answered with a new layer 
of purposefulness as morality or responsibility.  Being responsible for causing harm is not a good thing.  Rather, the waste 
connected to creativity represents a surplus value of space or time. Yes, it can be seen as irresponsible, but irresponsibility 
is a principled impulse for creative decision-making. Creative waste has no intention, purpose, or influential power.  Its 
irresponsibility is mandatory. 

In creativity, waste has a positive value, because even if culturally interpreted as a negative or seen as uncertainty, waste 
in the long run hosts the greatest potential for development and growth. True unencumbered waste nurtures relationships 
unimagined. It is a model without parallel.

Waste As Necessity
 

a. efficiencies impact on creativity
b. an earlier for of permissiveness



Creativity is vulnerable to gross 
and subtle shifts in demographics, 
making the act of creativity most 
susceptible to cultural influence, 
rendering its core value inherently 
social, whereas, the imagination 
remains nuanced and innately private.  



3There is a growing level of stress surrounding our cultural desire to achieve resolution. Conflict is supposedly a bad 
thing, because it complicates the process of reaching a quick, neat and definable conclusion. The fault with conflict 
is that it implies negativity. In a relativist culture, nothing productive emerges from negativity, because it suggests 
stagnate growth, which is one reason why we bury the impulse. “If you’re not growing, you’re dying,” the adage goes. 
I don’t believe this simplistic view, because it offers only a single linear path of economic, or creative, growth, which is 
deeply troubling. Any “creative” will tell you that acknowledging risk without fear is problematic, even though this act 
is blindly repeated on a daily basis. Fear makes us human. Creativity and risk are connected and motivated by fear. 
Not all negativity needs to be seen as counterproductive. 

Bartering with the beast. Institutions are exactly what they are. They do not surprise. Discussions about the develop-
ment of new, more responsive, models of fostering learning are always being entertained. Often the intended goal of 
establishing a new model is to achieve a predetermined economic (incentive) based outcome, but is that what a creative 
education should be concerned with?  A new goal should be more than novelty or vocation. Newness suggest novelty. 
A creative model would have to emerge through layers of error and judgment, rather than appear unsoiled, resolute 
and sober. Imagination cannot be learned. Creativity is messy. 

Acultural Sensibility  
 

a. seeking a more responsive compass
b. An aggregate aesthetic



3b
Though aculturally, without a specified cultural origin or focus, relationships are starting to emerge, not as taste, but 
through an aggregation of interests.

Would anyone recognize a new model if they saw one? We’d like to believe we’re capable of such a task, but, honestly, 
probably not. We are currently too entertained with ourselves. Change is a style choice we’ve come to accept. We are just 
not properly prepared. Any new model would appear flushed out and firmly in command with an eye towards the future, 
but accepting uncertainty. It would be knowledgeable, conscientious and undaunted by change, whether in appearance or 
location. This, too, is a fiction. 

Acultural affluence is the richness of having many parallel cultural influences at hand, in a single space without hierarchy. 
This plethora of ideas can be a shocking surprise. From an educational standpoint, it is hard to teach to such a wide set of 
influences, because by its very nature, the field of influence avoids the purposefulness of any single educational doctrine 
or consensus, making it disagreeable. Stylistically, creativity is inventive, which makes it different than novelty, which 
owns nothing, but shares everything. Creativity, even though it benefits from the idea of newness, it is built on a deeper 
and more pliable historical bedding. An aggregate aesthetic is a careful compilation of cultural tendencies, which bridges 
the senses. There is no singularity, no center or safe haven. The ramifications are huge, because anything is possible and 
can happen. 

Our contemporary state of creativity is currently based on a model of associations, where everything is proportionately 
good.  Basically, it is a form of creative relativism where value is exchanged for the simplification of participating in 
the rules.  

The main challenge for creativity in education is to stand down from a reactionary stance and to exert the core value 
of inventive and imaginative play, allowing acultural and aggregate forms the same status or priviledge currently 
extended to conventional learning. 



3b
In a creative education, technology and the social are the two 
emerging central characters. What’s so curious is these characters 
only recently surfaced and captured the institutional imagination 
through their economic implications, i.e., viability and topical 
pursuit such as trends in social media, social responsibility, 
etc, even though they have not a single recognizable, or apparent, 
aesthetic attribute. In education, creativity and aesthetics are 
miles apart  moving in different directions.

The response by educators, who have been immersed in the arts, 
education, and cultural criticism for decades has been to look 
at creativity as a series of problems with economic or moralistic 
solutions to be figured out in a reasonable and acceptable 
way through pedagogical arguments, which are often circular in 
nature. So without an economic or moralistic back-story we are 
left to wonder about how many alternative ways any problem might 
be imagined? This is the core of creativity.

Another way to view the challenge of creative education might 
be to give the creative players, producers (consumers), gamers, 
artists, musicians, scientists and economists the leeway to do 
what they do best: create anew.
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1 A very tangential reference about the 
spatial consideration given to the subject 
of education and creativity.

“the question is, what and where is 
the skin of the whale? Already you 
know where his blubber is. That 
blubber is something of the consistence 
of firm, close-grained beef, but tougher, 
more elastic and compact, and ranges 
from eight or ten to twelve and fifteen 
inches in thickness.”

– Herman Melville
 

From “Moby-Dick,” Chapter 68, The Blanket 
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[For Jenny ]

This graphic narrative is constructed through a 
set of parallel alternating narratives, two in text 
and two visual. TYPO.EDU raises a number 
of questions about the dynamic relationship of 
education and creativity. 


